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School 1 South Polongbnagkeng 
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Dr. H. Muh Rusdi T, M.Ag.   
The objective of this research was to describe the effect of TAI (Team 
Assisted Individualization) on students reading comprehension at the second grade 
senior High School 1 South Polongbangkeng. 
Quasi-experimental design was applied in this research with two groups 
pre-test and post-test design. The population were students in the second grade. 
The numbers of population were 60 students. In taking the sample, the class XI 
IPS 1 and the class XI IPS 2 chosen by using purposive sampling technique. 
There were 30 students in class XI IPS 1 and 30 students in class XI IPS2. There 
were two variables in this research; they were independent variable and dependent 
variable. Independent variable was TAI (Team Assisted Individualization) and 
dependent variable was reading comprehension. Class XI IPS1 chosen as 
experimental class that taught by using TAI (Team Assisted Individualization) 
while Class XI IPS2 chosen as controlled class by using exsisting method. The 
instrument used to collect data were objective test, exactly multiple choice and 
Essay.  
The result of the research showed that the experimental class got score on 
pre-test with the mean score 21.86 After giving treatment by using TAI (Team 
Assisted Individualization) method the students got improvement, the got score 
post tes with the mean score 77.73 in the students Reading Comprehension. It was 
proved by the result of the statistical analysis of the level significance P = 0.06 
with degree of freedom (df) = 58 indicated that the t-test values of the students’ 
Reading Comprehension (3.35) was higher than t-table value (1.41). The findings 
in this research lead to some conclusions; (1). Students who have high academic 
ability are responsible to assist students who have low academic ability in his 
group. Thus, students who have high academic ability can develop their abilities 
and skills. (2) Students who have low academic ability will be assisted in 
understanding the learning material. Therefore, the researcher suggested that TAI 
(Team Assisted Individualization) method is effective in students reading 
comprehension. 
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CHAPTER 1 
INTRODUCTION 
In this chapter, the researcher presents introduction that contains: 
background of study, research problems, research objectives, research 
significances, research scope, and operational definition of terms. 
A. Background  
English is the language used as a medium or means of communication. It 
is the first international language that is used to interact with others around the 
world. Many countries use English as their second language. But in Indonesia, 
English is a foreign language. English is also referred to as the target language to 
be taught. Therefore, students are expected to improve their proficiency in 
English. Students are expected to have English language skills like reading, 
writing, listening, and speaking. 
The English teaching syllabus of Senior high school states that reading is 
one of the most important of the four language skills. Therefore, the teacher needs 
to put an emphasis on teaching reading. This is a continuing challenge because the 
need for students to increase their reading capability to get the benefits of reading 
is ongoing. The teachers need to use many different kinds of techniques and to 
continuously renew their efforts to have the students attain the highest 
achievements. 
In fact, most students have difficulties in grasping the content of reading 
text such as the topic, main ideas, and supporting details of the texts. Clarke and 
Silberstein (1987) argue that, reading comprehension requires a reader to identify 
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the main point and its supporting details. The difficulties might be caused by the 
students having insufficient vocabulary of English, do not know English 
comprehensively, lack motivation to read in another language because the texts 
given in the reading lesson are not interesting, and do not know how to apply 
certain techniques of reading in finding the information or content of a text 
accurately. The students’ problem of reading comprehension also might be caused 
by the ineffective strategy applied by the lectures or teachers in the reading 
instruction. Most reading teachers run the reading instruction in the form of 
lecturing and discussion; and tend to design the reading instruction based on the 
teacher-canter approach. Owing to the traditional way the lecturers conduct in the 
reading instruction, most of the students feel bored and discouraged in the reading 
activities. 
Reading is one of the basic ways of acquiring information in our society 
and in academic settings in particular. The ability to read with understanding has 
become an essential skill in modem society. While, reading comprehension is 
viewed as a process of comprehending a text which integrates decoding ability, 
vocabulary cognition, prior knowledge of the topic and appropriate strategies 
(Kintsch & Kintsch, 2005). Individuals who cannot read well are at serious 
disadvantage with respect to educational and vocational opportunities. These 
individuals may not be able to read and understand any material both for 
obtaining information or for pleasure reading since they do not have good reading 
skills. 
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In reading comprehension, the message will be in written form is the 
most important element that students must admit, because the main purpose of 
reading is to know the thoughts expressed in printed materials. Therefore, reading 
comprehension intelligence only way for students to get to what they want to 
know from the literature. However, the problem is how to make them understand. 
There are many reasons why getting students to read English texts is an 
important part of the teacher’s job. In the first place, many students want to be 
able to read text in English either for their careers, for study purpose or simply for 
pleasure. Anything we can do to make it easier for them to do these things must 
be a good idea.  
Reading is useful for language acquisition. Provide that students s more 
or less understand what they read, the more they read, the better they get at it. 
Reading also has a positive effect on students’ vocabulary knowledge , on their 
spelling and on their writing. According (Alderson 2000, Cohen 1993, Heaton 
1975, Hughes 1989, Weir 1993) : 
Ability comprehend the ideas expressed in written discourse in an 
narrative or expository passage through a careful reading can be measured 
in several different ways. Comprehension is a result of an internal, mental  
process without any observable sign of success or failure, unless it is 
explicitly indicated by the reader. To elicit this reader indication, several 
method of reading comprehension measurement are variable. 
  
From the statement above, it can be said that the ability to understand the 
ideas in the discourse can be measured in several different ways. Comprehension 
is the success or failure of the reader. To obtain an indication of the reader, several 
methods of measurement of reading comprehension is variable. 
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In the level of Senior High School the students’ learn about the text. 
There are several kind of text namely Narrative text, Recount text, Descriptive 
text, Report text, Explanation text, Analytical exposition text, Hortatory 
Exposition text, Procedure text, Discussion text, Review text, Anecdote, Spoof, 
and News item. In this Research the researcher will focuse on Narrative text. 
According to Mark and Kathy (1997), “Narrative text is a  piece of text which 
tells a story, in doing so, entertains or informs the readers or listeners”. 
Developing students’ skills in reading comprehension especially in 
teaching narrative text. The teachers act as mediators and facilitators who help the 
students' learning process goes well, so teachers must be good at choosing the 
right method to convey the subject matter in the classroom. There are so many 
approaches, methods, and techniques that can be used by teachers. But the 
researchers choose the method TAI (Team Assisted Individualization) for learning 
model TAI (Team Assisted Individualization) where students’ are placed in small 
groups of 4-5 people are heterogeneous and followed by individual assistance to 
students who need them. Before the group is formed, students’ are taught how to 
work together in a group. Students can give an explanation to the group of their 
friends, discuss, encourage other friends to cooperate and respect the opinion of 
another friend. According to (Slavin): 
TAI (Team Assisted Individualization) was created to take advantage of 
the considerable socialization potential of cooperative learning previous 
study of group. Paced cooperative learning methods have consistently 
found positive effects of these methods on such outcome as relations and 
attitude toward main steamed academically handicapped students’. 
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From the statement above, it can be said TAI (Team Assisted 
Individualization) is a cooperative learning was created to exploit the potential of 
the socialization of students in the group. Cooperative learning methods have 
consistently found a positive effect of this method on outcomes such as 
relationship and attitude towards the students' academic steamed major defects. 
Based on the above statement, the researcher conducted a study on : 
"The Effectiveness of TAI (Team Assisted Individualization) to Improve 
Student's Reading Comprehension at the Second Grade of Junior High School" 
B. Problem Statement  
In  line  with  the  background  of  the  study,  the  problem  of  the  study  
is formulated as follows:  
“How Does TAI (Team Assisted Individualization) method significantly effect on 
students’ reading comprehension at Second Grade Senior High School 1 South 
Polongbangkeng?” 
C. Research Objective  
To describe the effect of TAI (Team Assisted Individualization) method 
on students’ reading comprehension at Second Grade Senior High School 1 South 
Polongbangkeng . 
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D. Research Significances 
1. Theoretically, this method could improve the collaboration in teaching and 
learning process. 
2. Practically 
1. For the students’, they could improve their ability in reading 
comprehension by using TAI (Team Assisted Individualization). 
2. For the teacher, the teacher can get information to enlarge their knowledge 
in teaching reading comprehension. 
3. For the researcher was expected to gave great contribution to the next 
researcher as a reference for further studies on a similar topic. 
E. Research Scope  
This research was to improve Reading Comprehension through methods 
TAI (Team Assisted Individualization) and focus on Narrative Text. The 
researcher chose the Second Grade Senior High School 1 South Polongbangkeng  
as the population and sample.  
F. Operational Definition Of Terms 
To clarify key terms used in this study, some of the definitions proposed 
1. Cooperative Learning 
Cooperative learning is a teaching strategy through small groups that 
work together to maximize the learning conditions of students to achieve the 
learning objectives. 
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2. TAI (Team Assisted Individualization) 
TAI (Team Assisted Individualization) is a learning method in the form 
of small groups of 4-5 people were heterogeneous with different ways of thinking 
to help each other to students who need a help. 
3. Reading Comprehension 
Reading Comprehension is an activity to build understanding of the 
meaning of a text then can be translated through your own language 
4. Narrative Text 
Narrative text is a text which is containing an imaginative story in which 
to entertain people (audience). 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter is divided into four main sections, namely review of related 
research finding, pertinent idea, theoretical framework, and hypothesis.  
A. Previous of Related Findings  
  Ika Kusriani (2013) conducted a research with title “Using Jigsaw 
Technique To Improve Reading Comprehension Skill At The Eight Grade Students 
Of Smpn 3 Mlati Yogyakarta”, found that The results of the research show that 
using jigsaw technique can improve the students’ reading comprehension and the 
students’ reading involvement in the reading class because the findings reveal 
three results. 
Andriani (2004) in her research, “Using Team Work Method of Teaching 
Reading Comprehension the Second Year Students at SMK I Limbung”. The 
finding of her research showed that there was significant with t-test 7, 32 and t-
table 2, 086. While, the value of t-test (7, 32 > 2, 086). It means that the method 
could improve the student achievement in comprehending the reading material. 
  Asri Pratiwiningsih (2013) conducted a research with title “Make A Match 
Technique in Teaching Reading Comprehension Report Text”. 
  Aris Sumianto (2012) conducted a research with title “The Effectiveness 
Of Teaching Reading Comprehension By Using Stad” found that The result shows 
that teaching reading comprehension by using STAD of second year students of 
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MA Islamiyah Bulurejo. It can be the recommendation for the teacher to use this 
technique in teaching reading.  
Murni Asih (2016) conducted a research with title “Teaching Descriptive 
Reading Comprehension Using Team Assisted Individualization (TAI)”, found 
that The result of the study shows that the implementation of TAI technique in the 
teaching reading comprehension of descriptive text to the seventh grade students 
was successfully implemented in one junior high school in Kediri, East Java. The 
teacher modified and adapt the theory of TAI implementation from Showmen 
based on the teacher’s experience, student’s character, time allocation, and the 
environment. The students’ show a good response toward the implementation of 
the TAI technique in the teaching learning process. Most of the students 
mentioned that they enjoy learning reading descriptive text while TAI technique 
was implemented. During the technique implementation the students can learn 
about toleration, responsibility, and teamwork character that is beneficial for 
them. Indeed, the technique implementation can be applied successfully due to the 
teacher and the students’ cooperation that refers to the TAI technique. 
Sulaiman (2016) conducted a research with title “The Effectiveness of 
Team Assisted Individualization in Teaching Vocabulary Viewed from Students’ 
Motivation” Found that the result of the study shows that the implementation of 
Team Assisted Individualization is an effective teaching method to teach 
vocabulary for the first semester students of university in Pontianak. The 
effectiveness of the method is influenced by the students’ level of motivation. 
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Rengganis Siwi Amumpuni (2012) conducted a research with title The 
Effectiveness of Team Assisted Individualization to Teach Reading Viewed from 
Students’ Interest (An Experimental Research in the Second Grade Students of 
English Teaching Department of IKIP PGRI Madiun in the Academic Year of 
2011/2012)” Found that the result of the study shows that TAI is suitable for 
students having high interest and DIM is suitable for students having low interest. 
therefore TAI is an effective method to teach reading for the second grade 
students of English teaching department Madiun. Finnaly, the research findings 
imply that the use of TAI can improve the student’s reading competence. The 
evidence in this research indicate that the students taught using TAI have better 
reading competence that those taught using DIM. Therefore, it is recommended 
for English teaching teacher to apply TAI in the reading class. 
Fatimah (2004) in her research, Developing Reading Comprehension 
Through Students Team Achievement Division (STAD). Found that the third 
semester students of FBS UNM in the 2003 / 2004 academic year can develop the 
reading comprehension by the basic component of cooperative learning, were: (1) 
Class Presentation, (2) Team, (3) Quiz, (4) Individual improvement scores, (5) 
Team Recognitions. Her research showed that the third semester students of FBS 
UNM had inadequate score in pre-test. However, after doing the treatment by 
using method their reading comprehension ability got high score in post test. The 
finding of her research showed that there was significant with t-test 6, 20 and t-
table 3,023, while, the value of t-test (6, 20 > 3, 6). It means that the method could 
improve the student achievement in comprehending the reading material. 
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Hastuti (2008) on her research, Teaching reading comprehension at the 
second year students of MAN 2 Pare Pare, concluded that PSQ5R ( Purpose, 
Survey, Question, Read selectively, Recite, Reduce-record, Reflect, and Review) 
method is valuable to help the students in learning English especially for 
comprehending reading materials.  
Syatriana (2006) in her research about ”Improving reading comprehension 
at the English students of STKIP-YPUP trough SMQ (Students Made Question) 
technique,” found that the implementation of the SMQ technique can be 
alternative technique that can be used by English Teacher. 
B. Some Pertinent Ideas 
1. Cooperative Learning 
a. Definition of Cooperative Learning 
Cooperative learning is a student-centered, instructor-facilitated 
instructional strategy in which a small group of students is responsible for its own 
learning and the learning of all group members. Students interact with each other 
in the same group to acquire and practice the elements of a subject matter in order 
to solve a problem, complete a task or achieve a goal.  
Panitz offers a similar definition; he goes on to add that the teacher 
maintains control of the learning environment, designs learning activities, 
structures work teams, and, in his view, does not empower students. Kagan (1989) 
contributes that in cooperative learning the teacher designs the social interaction 
structures as well as learning activities. Johnson, Johnson and Holubec (1993) 
state that in cooperative learning students can maximize their own and each 
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other’s learning when they work together. Slavin (1996) argues that a critical 
element of cooperative learning is group team work and team goals.  
Cooperative is cooperation; acting or working together with a common   
purpose, willingness to be helpful or mutual assistance, while the script is writing 
a text of a play, speech, or a paper document. 
Method  is a way of doing strategy in teaching that used by the teacher 
about subject matter at the higher cognitive (Bull, 2008). 
Cooperative Script can define as when two people cooperatively, their 
expectation, role and prior knowledge to the information to be discussed can 
potentially affect retention. In addition, a cooperative experiences has the 
potential facilitate subsequent individual study (Dansereau CS in Idrus, 2014).   
Cooperative script can help students to achieve desired learning outcomes. 
(Dansereau & O’ Donnell in Howard 1996).   
Cooperative learning is effective in accelerating student achievement to 
focus on the conditions under which it is optimally effective (Weiner, 2003). 
Cooperative script is also part of cooperative learning and as a method of 
cooperative; definition of cooperative learning is a powerful approach to learn 
because it is both an effective pedagogy and a compelling philosophy and 
worldview. (Cohen, 2004).   
Dansereau CS in Slavin (1996) explains that cooperative script is one of 
method of learning, where students work in pairs and take turns verbally, the 
recaller summarizes the information while the listener corrects any errors. 
 
13 
 
 
 
b. Cooperative Learning Practice 
In order to construct a lesson in cooperative learning model, the following 5 
principles and elements should be included: 
1. Positive interdependence 
Each student in the same group has a unique contribution to make to the joint 
effort. Team members depend and rely on one another to achieve the goal. Each 
group member’s effort is required and indispensable for group success.  
2. Individual accountability 
All students in a group must be accountable for contributing their own share of the 
work and mastering all of the material to be learned to the group’s success. 
3. Face-to-face primitive interaction 
Although some of the group work may be parceled out and done individually, 
some must be done interactively, with group members providing one another with 
feedback, challenging reasoning and conclusions, and perhaps most importantly, 
teaching, helping, supporting, applauding and encouraging one another in order to 
reach the group’s goals. 
4. Appropriate use of social, interpersonal, collaborative and small-group 
skills  
Students are encouraged and helped to develop and practice trust-building, 
leadership, decision-making, communication, and conflict management skills. 
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5. Group processing 
Team members set group goals, describe what member actions are helpful or not, 
periodically assess what they are doing well as a team, and identify changes they 
will make to function more effectively in the future. 
Systematically structuring those basic principles into group learning 
situations helps ensure cooperative efforts and enables the disciplined 
implementation of cooperative learning for long-term success. 
Although the above basic principles of cooperative learning do not change, 
there are several modifications and variations of the model. The leading 
developers of cooperative learning include Robert Slavin, Roger and David 
Johnson, and Spencer Kagan, all of whom have slightly different approaches and 
emphases. Johnson and Johnson (1975) focus on developing a specific structure 
that can be incorporated into a variety of curriculums, with an emphasis on 
integrating social skills with academic activities. Kagan’s work focuses on the use 
of many different structures to help facilitate active learning, group skills and 
team building.  
Slavin’s work utilizes methods from both Johnson and Johnson, and Kagan, 
that has resulted in the development of specific cooperative learning structures. 
c. Cooperative Learning Work 
According to Deutsh (1949); the effort of a student to reach his goal has; 
1. a supportive effect in the cooperative case, and 
2. an obstructive effect in the competitive case, and 
3. a neutral effect in the individualistic case on the other students. 
15 
 
 
 
Deutsh identified three windows through which students can view their 
peers individual, competitive and cooperative. They can compete to see who is 
"best," they can work individualistically toward a goal without paying attention to 
other students, or they can work cooperatively with a vested interest in each 
other's learning as well as their own.  
Of the three interaction patterns, competition is presently the most 
dominant. Research  indicates that a vast majority of students view school as a 
competitive enterprise where one tries to do better than other students. This 
competitive expectation is already widespread when students enter school and 
grows stronger as they progress through school (Johnson & Johnson, 1991) 
Cooperation among students-who celebrate each other’s successes, encourage 
each other to do homework, and learn to work together regardless of ethnic 
backgrounds or whether they are male or female, bright or struggling, disabled or 
not, is still rare. 
d. Advantages of using Cooperative Learning 
Cooperative learning is supported by one of the strongest research traditions 
in education, with thousands of studies conducted across a wide range of subject 
areas, age groups, ability levels and cultural backgrounds. The result, in general, 
suggest that cooperative learning develops high-order thinking skills, enhances 
motivation and improve interpersonal relations as well as enhancing motivation 
and peer relations (Slavin, 1985). Students can be learning-independent, who can 
learn how to learn by their own in groups. This is crucial as ‘learning how to 
learn’ is what being emphasized in the education reform in Hong Kong. Most 
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important is that cooperative learning exploits the diversified abilities of students 
to increase their cognitive, psychological and social performance, and as such, it 
is an effective way to address the problem of individual differences 
Based on the statement above, cooperative learning is a method which 
attractive and become a world view, this method not only as a concept but also a 
technique to improve the interaction or cooperation students, many people who 
use this method, because the method cooperative learning is very varied, active, 
and create a joyful learning. Therefore the writer will use a cooperative method 
script. It’s will make students to create a small group or in pairs. They will read 
the discourse text that teacher given and then students should make summary of 
the material. It respond it as listener and speaker to talk the subject. It’s means one 
of them will be orally summarize and the other listen in correcting the summarize 
and help their partner if there is wrong in the summarize that they have made. 
2. TAI (Team Assisted Individualization) 
a. Definition of TAI (Team Assisted Individualization) 
Team Assisted Individualization is a combination of cooperative learning 
method and individualized instruction whereby heterogeneous groups of 
individuals work together to master individualized assignment (Robert  Slavin, 
1995). Students are placed in an individual sequence of the learning material 
based on test performance. The earn points for their respective teams by passing 
final tests, completing multiple units, and handing in assignments. Students then 
take their final units tests individually. 
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There are eight principle components of TAI by Robert Slavin (1995) as 
follows: 
1. Teams are forming a heterogeneous group consisting of 4 to 5 students. 
2. Placement Test namely providing pre-test to the student or looking at the 
average daily value of the students so that teachers know the weaknesses of 
students in a particular field. 
3. Curriculum materials are materials that done by the students in accordance 
with the existing curriculum. 
4. Study Team that stage of learning actions to be implemented by groups and 
individual teachers to provide assistance to students in need. The students 
work on the unit - of their units in their group or in other words, students are 
given to work on the problems individually first and then afterwards discuss 
the results with a group each - each. 
5. Team Score and Team Recognition that is giving a score against the group's 
work and give the award criteria of the group that succeeded brilliantly and 
groups that are considered less successful in completing the task. 
6. Teaching Group is the provision of material briefly on the teacher ahead of 
group work. 
7. Fact test is implementation smaller tests based on facts obtained by the 
students. 
8. Whole-Class Units are of materials by teachers back at the end of time 
learning by problem-solving strategies. 
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3. Definition of Reading Comprehension 
According Urquhurt & Weir cited in Grabe (2009) stated that reading is 
the process of receiving and interpreting information encoded in language from 
via the medium of print. Harmer cited in Sarwo (2013) stated that reading is 
taught from elementary school to university by using many kinds of methods 
applied by English teachers. 
Heinemann (2009) said that reading is a process very much determined 
by what the reader’s brain and emotions and beliefs bring to the reading: the 
knowledge/information (or misinformation, absence of information), strategies for 
processing text, moods, fears and joys—all of it. Furthermore, Anderson (1984: 
19) said that reading is a process in which information from the text and the 
knowledge possessed by the reader act together to produce meaning. 
Regarding to the statements above, the researcher can conclude that 
reading is the process of receiving and interpreting information from the text and 
the knowledge processed by the readers act also can get meaning from the text. 
Aebersold and Field (1997: 15) reading is what happens when people 
look at a text and assign meaning to the written symbols in that text.The similar 
definition stated by Nunan (1998: 33) that reading is a process of decoding written 
symbols, working from a smaller unit (individual letters) to larger ones (words, 
clauses, and sentences). Based on the theories above, it can be concluded that 
reading is a more much complex process to obtain ideas or meaning from a text, 
which is symbolized in written or printed language. 
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a. Concept of  Reading 
Reading is an interactive and constructive process involving the reader, 
the text, and the context of the reading experience. Reading involve the 
development of an understanding of text, thinking about text in different ways, 
and using variety of text types for different purpose (from the framework for the 
NAEP reading assessment, Grigg, Daane, Jin, & Campbel,2003, P.3). other 
definition that reading is a complex developmental challenge that we know to be 
intertwined with many others developmental accomplishments : attention, 
memory, language, and motivation. For example, reading is not only a cognitive 
Psycholinguistics activity but also asocial activity. (snow, burns & Griffin, 1998, 
P.15). 
b. Level of Reading 
Some people say that the act of reading only consists of pronouncing 
words. They consider that comprehension is not important. Concentrating on 
pronouncing words rather than comprehending the essence of the passage is a 
waste of precious time. Based on the idea above, the teacher needs to emphasize 
the basic comprehension skills. According to Burns ET. Al (1984: 177) there are 
four level of comprehension: 
1. Literal Reading  
Literal reading or reading for literal comprehension which involves 
acquiring information that directly stated in a section, is important and also 
prerequisite for higher level understanding. At this level, the readers are able to 
comprehend what the author has said. 
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2. Interpretive Reading 
Interpretive reading involving reading between the lines or making 
inferences, it is the process of deriving ideas that are implied rather than directly 
stated. At this level, the readers are able to understand what the author means. 
3. Critical Reading 
Critical reading is evaluating written material comparing the ideas 
discovered in the material, which is known standards and drawing conclusion 
about their accuracy, appropriateness. Critical reading depends upon literal 
comprehension and grasping implied ideas is especially important. 
4. Creative Reading 
Creative reading involves going beyond the material presented the 
author. It requires readers to think as they read, just as critical reading does, and it 
also requires them to use their imagination. In teaching reading, a teacher must 
teach the four levels of comprehension level. First, use a discussion or questioning 
technique that brings out just what the author said or in other words, in pre-
reading; a teacher ask questions related to the topic before he starts his reading. It 
is probably more effective to develop desire to read the article and help them 
arrive at a literal understanding of the piece to be read. Then, after the students 
have completed reading the assigned section, teacher and students should discuss 
it. 
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c. Kinds of Reading 
In English language teaching, there are kinds of reading, namely: reading 
aloud, silent reading, speed reading, and critical reading. 
1. Reading aloud 
According to Fordham, Holland & Millican cited in Ilona (2009) Reading 
aloud is as an assessment technique by which reading is tested. 
2. Silent reading 
According to Mc Worter cited in Sulastri (2012) state that Silent reading 
is how the reader tries to find main idea, supporting ideas, or the ideas are stated 
explicitly or implicitly. That is why, during teaching and learning process, the 
teacher usually controls the class while the students are reading and give them 
some help if necessary or is needed by the students, e.g., the students find any 
difficulties in trying to comprehend the reading text during silent reading takes 
place. 
3. Speed reading 
Dictionary reference defines that Speed reading is to read faster than 
normal, especially by acquiring techniques of skimming and controlled eye 
movements. 
4. Critical reading 
According academic skills defines that critical reading means applying 
critical think to a written text, by analyzing and evaluating what you read. 
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d. Technique in teaching reading 
Brown (2000 : 306) states that in the English language, there are three 
kinds of reading technique, they are: 
1. Survey reading 
In survey reading, readers survey some information that they want to get. 
Thus, before that reading process, a reader must set what kind of information the 
reader needs. 
2. Scanning 
In scanning reading, the reader quickly to answer a specific question 
quickly-when scanning, the reader only try to locate specific information and they 
do not follow the linearity of the passage to do. The leader simply have them eyes 
wander or the text until they find what they looking for whether it be a name, a 
date or less specific of information. 
3. Skimming 
Skimming is a kind of reading that makes our eyes move quickly. The 
purpose is to get main ideas from the reading materials. Wishes to see only the 
most important of the main ideas of the reading materials in hurry or in a short 
time so the reader to find the important items they need by glancing speedily over 
the reading materials, This information might be short and simple one. In other 
word, skimming, we are quick to get a main idea and detail of the passage. 
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Reading comprehension is viewed as a process of comprehending a text 
which integrates decoding ability, vocabulary cognition, prior knowledge of the 
topic and Appropriate strategies (Kintsch & Kintsch, 2005). If ESL educators can 
understand the process of comprehension, then they are Able to teach students to 
comprehend effectively. According to Blanton (1990), students have not 
developed proficiency because they lack a background in comprehending texts 
and dwell outside of the world of texts. Therefore, it is good if teachers assist 
students to create comprehension by providing stimulating tasks to create a bridge 
between students and the language. A tremendous improvement in reading 
comprehension can be seen after a few months if systematic teaching strategies 
are applied (Daniel, 2007).  
C. Theoritical Framework 
  The theoretical framework underlying in this research is presented in the 
following diagram: 
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Figure 1. Theoretical Framework 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Input refers to TAI (Team Assisted Individualization) as teaching instrument 
that is expected to be a good device in teaching Reading Comprehension. 
2. Process is which works through treatments in teaching Reading 
Comprehension that use two classes are experiment class and control class. In 
experiment class the researcher will teach Reading Comprehension by using 
TAI (Team Assisted Individualization), while in control class will be given 
Role Play method.  
3. Output, refers to students’ understanding on Reading Comprehension by 
using TAI (Team Assisted Individualization).  
INPUT 
The Use of TAI (Team Assisted Individualization) 
in Teaching Reading Comprehension  
Experiment Class 
PROCESS  
Teaching Reading 
Comprehension by Using 
TAI (Team Assisted 
Individualization) 
Control Class 
PROCESS  
Teaching Reading 
Comprehension by Existing 
Method  
OUTPUT  
Students’ Understanding on Reading 
Comprehension 
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D. Hypothesis  
H1: TAI (Team Assisted Individualization) is effective to improve 
Students’ Reading Comprehension at the Second Grade Senior High 
School 1 South Polongbangkeng 
H0: TAI (Team Assisted Individualization) is not effective to improve 
Students’ Reading Comprehension at the Second Grade Senior High 
School 1 South Polongbangkeng. 
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 CHAPTER III 
RESEARCH METHOD 
This chapter deals with research method, population and sample, variables 
and instrument, data collection procedures, data analysis techniques and statistic 
procedures. 
A. Research Method 
1. Research Design  
The researcher was applying a quasi-experimental design with experimental 
class and controlled class. It aims to find out the effectiveness of TAI (Team 
Assisted Individualization) to improve Students Reading Comprehension at the 
Second Grade of Senior High School 1 south Polongbangkeng. This design 
involved two groups, the experimental class and controlled class. The 
experimental class used TAI (Team Assisted Individualization) method in 
teaching Reading Comprehension in treatment and the controlled class received 
existing method in teaching Reading Comprehension. Both of groups were given 
pre-test and post-test with design as follows: 
Figure 2. Research Design 
    
Where:  
X = treatment 
01 02= pre-test 
03 04= post-test 
     (Sugiyono, 2010) 
E O1 X O2 
            ______________ 
C O3  - O4 
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This method is appropriate in the research because it can describe whether 
TAI (Team Assisted Individualization) method can improve students Reading 
Comprehension or not. Besides that, the researcher can easily conduct this method 
because the researcher can use purposive sampling because only pre-experimental 
and quasi-experimental design can use it. 
2. Research Variable 
Research variable consist of dependent variable and independent variable.  
Independent variable is a variable that influence the dependent variable and 
dependent variable is the variable that is influenced by the independent variable 
(Sugiono, 2010). In this research the independent variable was TAI (Team 
Assisted Individualization) and the dependent variable was Reading 
Comprehension. 
B. Research Setting 
1. Research Location 
Senior High School 1 South Polongbangkeng is one of Senior High School 
in Takalar, 35km South of Makassar.  
2. Research Time 
The research was conducted at Senior High School 1 South 
Polongbangkeng.  There were three steps in this research; preparation, 
implementation, analysis of the data.  
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a. Preparation  
1) 21 April 2016  : Title of Draft was Acc 
2) 7-23 December 2016 : The first consult until Draft Acc 
3) 18 January 2017  : Proposal Seminar 
b. Implementation  
1) 10 February 2017  : Research Permission 
2) 13 March 2017  : Data Collection  
c. Analysis Data 
1) 16-20 September 2017 : Data Analysis  
C. Population and Sample 
1. Population 
The population of this research was the students of the Second Grade in 
Senior High School 1 South Polongbangkeng. There are 4 classes are IPA 1, 
IPA 2 and IPS 1, IPS 2 with total number of students’ were 120 students. 
2. Sample 
The researcher used quasi-experimental design with purposive sampling 
technique. The reason why the researcher use the purposive sampling because 
studying is already determine by the school system and make it easy for the 
researcher as well. Therefore, the sample there were two classes, the classes were 
IPS1 and IPS2 in Senior High School 1 South Polongbangkeng. Where IPS 1 as 
the experimental class while IPS 2 as the controlled class. The sample of the 
research were 30 students. 
 
29 
 
 
D. Research Instruments 
According to Arikunto (2010: 192), research instrument is a device used 
by the research while collecting the data to make his work become easier and to 
get better result, complete and systematic in order to make the data easy to 
process. This research used test as an instrument to examine students’ reading 
comprehension. The test consists of pre-test and post-test. The students in both 
groups were given pre-test and post-test before treatment. The pre-test used to 
find out the students’ ability in reading and was given to the students at the first 
meeting before giving the treatment and the post-test used to find out students’ 
reading comprehension after giving the treatment through English subtitle. 
E. Procedure Of Collecting Data 
The procedure of collecting data, is presented in choronological order as 
follows: 
1. Pre-test  
The students were given a pre-test to measure their prior knowledge of 
Reading. The experimental class and controlled class acquired the same pre-test. 
The pre-test that was given to the students consist of 20 multiple choice and 5 
Essay. The pre-test was held on February 13th in experimental class (IPS 1) and 
controlled class (IPS 2). 
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2. Treatment 
After giving the pre-test, the researcher gave the treatment to the 
experimental class only by TAI (Team Assisted Individualization) in teaching 
reading comprehension. The treatments gave for six meetings at least and it takes 
90 minutes for each class. Procedure of treatment: 
The first treatment was conducted on Friday 17th February 2017. The first topic 
was Poor Boy with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.  
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The Second treatment was conducted on Friday 20th February 2017. The Second 
topic was Poor Boy with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.  
The third treatment was conducted on Friday 24th February 2017. The third topic 
was Monkeys and The Cap Seller with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
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3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.   
The fourth treatment was conducted on Friday 27th February 2017. The fouth 
topic was Monkeys and The Cap Seller with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
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6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.  
The fifth treatment was conducted on Friday 3th March 2017. The fifth topic was 
The Legend of Surabaya with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.  
 
 
34 
 
 
The six treatment was conducted on Friday 6th March 2017. The six topic was The 
Legend of Surabaya with some steps as following: 
1. The teacher prepared the topic of teaching material 
2. The teacher provided the rules and explained about the material Narrative 
Text. 
3. The teacher was divided the students into five group. Each group consisted 
of 4 to 6 students with different abilities of high, moderate, and low level 
skills. 
4. Each group read the text which was prepared by teacher. Teachers 
provided individual assistance to those who need it. 
5. Each group appointed a friend as a representative of a group with low 
ability to presented in front of the friends. 
6. The teacher scored the work of the group and gives the award criteria to 
the successful group and the group that is seen as less successful in 
completing the task 
7. The teacher gave suggestion and conclusion.  
3. Post-test 
The post-test in this research was same with pre-test which consists of 20 
multiple choice and 5 Essay. The pre-test was held on Monday 13th March in 
experimental class (IPS 1) and controlled class (IPS 2). 
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F. Technique Of Data Analysis 
Sugiyono (2010) says that after conducting pre-test and post-tests in the 
experiment class and the control class, the results both of the tests in the each 
class will be analyzed together to see if there is any constructing from one another 
(O2-O1) – (O4-O3).   
1. Scoring the students’ correct answer of pretest and postest  
Total grade =  
total correct
total items    
 X 100 
(Brown, 2014) 
2. Tabulating the score of the students formula into the following     
classification. 
No.                 Rate  of score Categories 
 1. 
 2. 
 3. 
 4. 
 5. 
 6. 
 7. 
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
Excellent 
Very good 
Good 
Fairly good 
Fair 
Poor 
Very poor 
 
(Arikunto, 1993) 
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3. To calculate the mean score of the students’ answer of pre-test and post-test, 
the researcher will use the formula as follow: 
 
𝑥 =
∑ x
N
x 100% 
Where : 
𝑥    =  mean score 
∑𝑥 = sum of all scores 
N   = total number of the respondents 
(Sugiono, 2010) 
4. To illuminate the statistically data a research analysis data quantity using the   
following formula: 
𝑃 =
F
N
 
               Where : 
                P   = persentage 
                F   = number of correct frequency 
                N  = total number of sample 
       (Arikunto, 1993) 
5. The formula used in calculating the standard deviation is: 
SD      = √
𝑆𝑆
𝑁
, where SS= ∑X2      
(∑ 𝑋)2
𝑁1
 
Where : 
SD = Standard deviation 
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SS  = The sum of square 
N  = Total number of the subjects 
  
 ∑x2 = the sum of all square; each score is squared and all the squares 
                             are added up  
 (∑x)2 = the square of the sum; all the scores are added up and the sum 
(Sugiono, 2010) 
6. The formula will be used in finding out the difference between students’ 
score in Pre-Test and in Post-Test is: 
𝑡 =
x̅1 − x̅2
√(
SS1 + SS2
n1 + n2 − 2) (
1
n1 +
1
n2)
 
Where: 
    t = test of significance 
           x̅1 = mean score of experimental group  
           x̅2 = mean score of controlled group  
 SS1 = sum square of experimental group  
 SS2 = sum square of controlled group   
      n1 = number of students of experimental group  
 n2 = number of students of cotrolled group 
(Sugiono, 2010) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
This chapter describes both the findings and the discussions of this 
research. 
A. Findings  
The findings of the research were based on the result of the data analysis 
by using reading test to collect the data. The data were collected from 60 students 
of the second grade at Senior High School 1 South Polongbangkeng which 
consisted of two groups there were XI IPS 1 and XI IPS 2. The test consisted of 
pretes and postest. 
1. The Classification of Students’ Pre-test Scores in Experimental and 
Control Class. 
The table 4.1 and 4.2 showed the distribution of frequency and percentage 
of students’ reading comprehension at the second grade of Senior High School 1 
South Polongbangkeng in pre-test score in Experimental and Controlled Class.  
Table 4.1 
The distribution of frequency and percentage score of 
 Experimental class in pre-test 
No.  Classification Score  Frequency  Persentage  
1.  Ecxelent 96-100 0 0% 
2.  Very good 86-95 0 0% 
3.  Good 76-85 0 0% 
4.  Fairly good 66-75 0 0% 
5.  Fair 56-65 0 0% 
6.  Poor 46-55 1 3% 
7.  Very poor 0-45 29 97% 
Total    30 100% 
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Table 4.1 above shows the rate percentage of score of experimental class 
in pre-test from 30 students, none of the students obtained excellent, very good, 
good, fairly good and fair. There were 1 (3 %) of the students obtained Poor. 
There were 29 (97%) students obtained very poor. 
Table 4.2 
The distribution of frequency and percentage score of 
 Control class in pre-test 
No.  Classification Score  Frequency  Persentage  
1.  Ecxelent 96-100 0 0% 
2.   Very good 86-95 0 0% 
3.  Good 76-85 0 0% 
4.  Fairly good 66-75 0 0% 
5.  Fair 56-65 1 3% 
6.  Poor 46-55 1 3% 
7.  Very poor 0-45 28 94% 
Total    30 100% 
 
Table 4.2 shows the percentage of score of controlled class in pre-test from 
30 students’ none of the students’ obtained excellent, very good, good and fairly 
good. There were 1 (3%) students obtained Fair score. 1 (3%) students obtained 
poor score, and 28 (94) students obtained very poor.  
2. The classification of the Students’ Post-test Scores in Experimental 
and Controlled class 
The following the table shows the distribution and percentage of final 
score of  the students’ reading comprehension at the second grade of Senior High 
School 1 South Polongbangkeng in pretest and post-test scores in controlled class.  
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Table 4.3 
The distribution of frequency and percentage score of 
Experiment class score in post-test 
 
The rate percentage of score of experiment class in post-test from 30 
students, none of the students obtained excellent, fair, poor and very poor. There 
were 2 (6%) students obtained very good score, 20 (76%) students obtained good 
score, and 8 (27%) students obtained fairly good score.  
Table 1.4 
The distribution of frequency and percentage score of 
Controlled class score in post-test 
No.  Classification Score  Frequency  Persentage  
1.  Ecxelent 96-100 0 0% 
2.  Very good 86-95 0 0% 
    3. Good 76-85 0 0% 
4. Fairly good 66-75 19 63% 
5. Fair 56-65 11 37% 
6. Poor 46-55 0 0% 
7. Very poor 0-45 0 0% 
Total    30 100% 
 
 
No. Classification Score Frequency Persentage 
1.  Ecxelent 96-100 0 0% 
2.  Very good 86-95 2 6% 
     3. Good 76-85 20 67% 
    4. Fairly good 66-75 8 27% 
      5. Fair 56-65 0 0% 
      6. Poor 46-55 0 0% 
      7. Very poor 0-45 0 0% 
Total    30 100% 
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The rate percentage of score of control class in post-test from 30 students 
none the students obtained excellent, very good, good, poor and very poor. There 
were 19 (63%) students obtained fairly good score, 11 (37%) students obtained 
fair score. 
3. The mean score and standard deviation of Experimental Class and 
Controlled Class 
After calculating the result of the students score, the mean score and 
standard deviation of both classes can be presented in the following table: 
Table 4.5 
The Mean Score and Standard Deviation of Experimental Class  
and Controlled Class in Pre-test 
Class Mean score Standard Deviation 
Experimental 21.86 6.90 
Controlled 24.1 7.23 
 
Table 4.6 
The Mean Score and Standard Deviation of Experimental Score and 
Controlled Class in Post-test 
Class Mean score Standard Deviation 
Experimental 77.73 9.04 
Controlled 67.46 6.03 
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The table 4.5 and 4.6 shows that, the mean score of experimental class in 
pre-test was (21.86) and the standard deviation of experimental class was (6.90) 
and the mean score of the Controlled class in the pre-test was (24.1) and the 
standard deviation was 7.23. While the mean score of experimental class in post-
test was (77.73) and the standard deviation was (9.04) and the mean score of 
controlled class in the post-test (67.46) and standard deviation was (6.53). It can 
be concluded from both of the classes: the experimental class obtained the higher 
mean score in the post-test than the controlled class 
4. Test of Significance Testing 
The significant score between experimental and controlled class can be 
calculated by using test. The result of the t-test can be seen in the table 6 as 
follow:   
Table 4.7 
The T-test of Students’ Achievement 
Variable t-test value t-table value 
X₁ - X₂ 3.35 1.41 
 
The table 1.7 showed the result of test of significance testing. For the level 
of significance (p) 0, 06 and the degree of freedom (df) (N1 + N2)-2 = (30 + 30) – 
2 = 58, showed that the value of the t-test was higher than t-table. The result of the 
test clearly showed that there was a significant difference between the students’ 
score in the experimental and controlled class after the treatment TAI (Team 
Assisted Individualization). It indicated that the TAI (Team Assisted 
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Individualization) was effective in improving students’ Reading Comprehension. 
It meant H0 was rejected and H1 was accepted because the t-test was higher than t-
table (3.35> 1.41). Therefore, the hypothesis of the research was accepted. 
B. Discussion  
TAI (Team Assisted Individualization) method is a method applied in class 
in reading comprehension teaching. This method can help to overcome student 
learning difficulties individually Therefore learning activities are more widely 
used for problem solving, the characteristic of this type of TAI is that each student 
individually learns learning materials that have been prepared by the teacher. 
Individual learning outcomes are brought to groups to be discussed and mutually 
discussed by group members, and all group members are responsible for the 
overall answer as a shared responsibility. . It responds as a speaker and a listener. 
So it could be that they are more active and creative participate and the 
involvement of the subject under study. 
In this study, several things have been logically concluded. First, for both 
classes, they tend to have the same problem, they have difficulty in reading 
comprehension. For example when they do a pre-test, most of them are difficult to 
answer the exam. Second, subjects in the Experimental class indicate their great 
desire in the learning process. For example, they are enthusiastic reading-related 
topics. Third, Experimental class students showed improvement after applying 
TAI (Team Assisted Individualization) 
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Analysis of the mean score gap in the post-test between the Experimental 
and controlled ensures if the approach used was effective. The mean score of the 
Experimental class was 77.73 and 67.46 for Controlled class. It means the gap of 
the students’ score of the Experimental and Controlled class was 10.27. The 
explanation of the gap between the two classes indicated that the Experimental 
class showed higher improving than the Controlled class while the Controlled 
class scores were decreased. 
Based on the result of the study, the researcher concluded that the 
students’ reading comprehension ability after being taught by using Team 
Assisted Individualization (TAI) method belonged to excellent category. 
Moreover, to find out the effectiveness of using Team Assisted Individualization 
(TAI) method, the researcher compared the pre-test and post-test result. The 
effectiveness of using Team Assisted Individualization (TAI) method is also 
proven by the result of T-test. The result of T-test was higher than T-table 
(3.35>1.41). Based on the hypothesis testing, it means that Ho (Null hypothesis) is 
rejected and Ha (Alternative Hypothesis) is accepted. Therefore, the hypothesis in 
this research (Ha) stated that “The use of TAI (Team Assisted Individualization) 
method is effective to improve students’ reading comprehension ability in 
narrative text for second grade students of Senior High School 1 South 
Polongbangkeng is accepted. 
The findings above were in line with previous research finding. Rengganis 
Siwi Ampuni.  Based on her title “The Effectiveness of Team Assisted 
Individualization to Teach Reading Viewed from Students’ Interest (An 
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Experimental Research in the Second Grade Students of English Teaching 
Department of IKIP PGRI Madiun in the Academic Year of (2011/2012).” 
concluded that the use of TAI (Team Assisted Individualization) is effective to 
improve students’ Reading Comprehension because before applying TAI (Team 
Assisted Individualization) the students’ prior knowledge is still low, and after 
applying it, it was significantly improve student’s Reading Comprehension at the 
Second Grade of English Teaching Department of IKIP PGRI Madiun in the 
Academic Year of (2011/2012). 
To sum up, based on the the result of this study, which showed the 
students’ scores were higher after the treatment in Experimental class using TAI 
(Team Assisted Individualization) effective  to  improve students Reading 
Comprehension. Therefore, this method could apply in teaching English 
especially to  improve students Reading Comprehension . And also the researcher 
used TAI (Team Assisted Individualization) as the teaching method. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents the conclusions as well as few suggestions of this 
study. Suggestions are taken based on findings and conclusions obtained in this 
research.  
A. Conclusion 
Team Assisted Individualization method used in teaching reading and 
improving reading comprehension on students of Senior High School 1 South 
Polongbangkeng. The result of data analysis showed that the total score of the 
experimental class students in the post test is 2332 and 2024 for the control class. . 
In addition, the post-test average score for the experimental class was 77.73 and 
67.46 for the controlled class. The data indicates that the student's grade in the 
experimental class is higher than the controlled class. This means that TAI 
methods was more effective than Exsisting methods of teaching. Some advantages 
of TAI for both teacher and students (Slavin, 2008: 190 ) are as follows: (1) It can 
minimize teacher’s involvement in correcting and scoring answer; (2) The teacher 
will spend the time to teach the small group; (3) The students will be motivated to 
study the material quickly and accurately; (4) The students working in learning 
teams toward a cooperative goal could help one another study, provide instant 
feedback to one another, and encourage one another to proceed rapidly and 
accurately through the material. 
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a. Suggestions  
In relation to the conclusion above, the researcher proposes the following 
offers: 
1. For the teacher 
It is important for the teachers to make the class situation 
especially in teaching reading more interesting rather than having stressful 
atmosphere. The teacher can use TAI (Team Assisted Individualization) to 
make students enjoyed learning and improving their reading 
comprehension. TAI (Team Assisted Individualization) gives students 
chance to develop their ideas, promote effective team work, learn to 
criticize, exchange ideas, and give paper correction, and be responsible for 
their own learning. Thus, TAI (Team Assisted Individualization) not only 
develop students’ academic skill but also social skill.  
2. For the students 
Students have to be more active in teaching learning process in 
order to improve their reading skill. The students having low interest 
should encourage themselves and realize the importance of active 
involvement in teaching learning process.   
3. For the other researcher   
There are some weaknesses in this study, which should be considered 
by another researcher to conduct better research. In addition other 
researcher can use this result of this study at the starting point to continue 
the next study. 
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